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Technologlcal advancement and the resultert changes, as much as

However,

neglect and discriminatién , are responsible, for the crisis in education
in inner city schools. It eppears only proper then that the votential:
of technology be harnessed to facilitate the education of young people .
- on vhich it is making new demands.

Prior fo the pas‘o‘ seventy. years, inos‘c people did noty réceivg a for-
mal education and dld not need one. Most could Brow up and earn & living

Just as their parents and their parents' parents before them. But within

¥
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the lifetime of today*s senior citizens, Amierice has moved from & horse

and buggy age through the age of train and automobile to the jet and now

{ su;per-,jet age. In every field of hﬁman eéndeavor, there have been remarkable
tachnological advancements and 1t is predicted that the changes from now

until the year 2000 will be greater than those which have occurred since

1900
Technology hes changed or grea‘k;ly mod:Lfled life styles, polita.cs ’

————
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; 'religion, recreation--indeed, every aspect; of Amex-ican life. Mogt cr:l.ti~

1,; cal, 11: has changed and wiil continue to cbange the waJ we earn a living.

this is .ne best available copy, and we feel that the document should not
‘be‘withheld from.intgreg;ed readers on tue basis of these unreadable pages alome,

the ERIC Clearinghouse at Stanford.

In general)physical lebor is less necessary in 8ll areas of work and em-

ymen’c today thsn ever bafore. There is every indication that the trend

_continue. The bettez: Jobs 'boday and in the future will require a

ey

Lhigh degree of education and- training. As a rgSult s many Ameri-
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generational occupazional movemeng\in rwany American families. Unskilled
inmlgrants end other newcomers héld Jjobs requiring no skill. Their'chiia;en
oftten acquired skilled labor jobs and in the next generation movad to
vrofessional occupstions or jobs requiring a great deal of gkill and training.
Excluded minority groups, iate—comers and isolated.Aﬁericans A1d nct move
in this pattern very often, Now & disproportionate number in these groups
are unskilled and the demand of the job market todsy dictates that those
. who want economic security must move from the‘unskilled lebor class to
the highly skilled ant profeséional class in one generation-~-a task which

is more Aifficult than 1s often assumed.

While there is some evidence that automated industry does not require

.the high degree of educat%on end treining often claimed, there is little
indication that hiring practices will not continue ﬁo favbr tine better edu-
cated people. Thus it still holds that education s needed to insure econo-
‘mic security in spite of the actual level of éducation needed to do & par-
ticular Jjob. |
Public school education has alyays missed a disprbportionate number of
“special people.” Immigrants, Spanish-speaking people, Southern rural blacks

end whites, migrants to the city, Indians and other young people have failed

to benefit from educational opportunities in dispfoportionatg numbers over

the years. In the past this was considered unfortunatce buﬁ not a tragedy.
There was work and cther opportunities available for those who did not take
to the academic progream. ‘Today the child who cannot learﬁ is often destined
to & future of economic insecurity.

There are serious soclal and psychological consequences for economically
insecure people. & sense of persbnal adequacy for males is closely related

to his capacity to provide food, clothing and shelter or basic necessities
J
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for his family. Being able to provide these nevessities enables a
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nen to give the social, economic and emotional security te his wife and/or
>‘tne.mo?her-qf his children vho has a primary role in providing the love, limits,
‘guidance end direction needed for adequate socialization and psychological
development of their children. To the degree that the female parent does
not receive support and security, she 1s less able to perform her vital
role as wife and mother. When males are unable to meet these basic'requiren
mente, they often explolt thelr wives and childrén to meet their own psycho-
logicel needs. Alcoholism, désertion and °th°rnm§hods of dealing with =
sense of personal inadequacy all take thelr toll on family stabi;ity and |
adequate cbild developuent. Certainly similar problems occur at ever&
economlic level but a disproportionate number cccur where economic uncer-
teinty 1s more frequent and prolongec.

For many years nov thére has been a movemeni of the better educateq,
better employed people from central cities to the nerlphery and to suburbia..'
As a result, & dispreportionate number of minority groups and other groups
who have not had access to opportunities for occupational advancement re-
main in the central city; indeed théy have become its principel occupants.

It is often assumed that they will move to a higher occupational and security
level as directly as previous groups. It must be remenbered that previous
groups often moved to a better occupational and economic pesition in large
numbers, not because of marked educational gains, but because of union gained
ﬁenefits in a pre-automation age oi' industry. Today without critical atten-
tion to inner city education, such movement will not necessarily be the case.

Many youngsters in the inne} city are intelligent, have receivéd
vadéquate nuturance, socializaetlon &and guidance and come to school pfepared

to learn. Their parents are enthusiasvic abouu elucation, have high as-
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pirations for the youngsters and argﬁsupportive of the educaticnal procqgg.
Meny youngsters show remerkable strength in spite of the difficultiés they
experlence. Iﬁ fact, indapendenée, spontaneity and curiosity--where it is
permitted--are cobserved emong inner city youngsters perhapé more often or
certainly as often as among youngsters anyvhere.

On the other hend, & disproportionate number of Inner city'youngsters
have been adveréely effected by their pre-school soclel experience. Often
desifed experiences have been missed and numerous undesirable events and
conditions have been experienéed. Parents working more than one job,
frequently chenging reéidences within the city end between reglons, in-
sufficient'supervision of play, crowded home with over-stimulation of éll
kinds, parents overwhelmed by their own problems being unable to respond
adequately to the child's needs are but a few of the difficultles. Ionely,
neglected, exploited, engry and abused children are probably found in dié-

”propdrtionate numbers in some inner city schools. Thus a disproportionate
punber of children showing developmental lags, skill deficits and other

difficulties are found here.

In most classrooms, regardless ofﬁsocio;economic level some children
will manifest impulse control difficulties, excessive dependency, inade-
quate curiosity, poor use of speech for commnication and a variety of
other problems. Where there sre one or two children with such problems,
teachers are able to develop sPecial'progréms, give special attention
within the classroom or suﬁportive personnel ére able to arrange {or compen-
satory help outside ol the classroom. In this way, the provocative and in-

pulsive child eventually learns to get along with others. The dependent,

restricted youngster gains support for independent thought and action per-
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L mitting him or her to grow end mature psychologizally snd socially and so .
on. Children prepared, socially and psychologically, for learniné dé'not
loge out through classroom disruptions or excessive teacher attention given
to children with special problems. But such adjustments are possible only

where the number of youngsters requiring additional help is small enough,

the teacher is trained to detect and deal with special problems end adeguate
support steff is available. Inner city schools often suffer on all three
scores.
Many cities are losing ta&able industry and business to suburbla or to
the South and are trying desperately to attract new induetry and redevelop
' business areas. Property owners have pald more than their share to provide for

education services. The support of schools and other social service activities

has been less than desired as a result. Thus for many years now imner city
scl00ls have been getting by with barely énough stafl to nmaintein little

more than custodial services in which =ducation sometimes takes place;-when
exceptional children and teachers happen to meet. Complicating the problenm,

school systems short of funds or because of prejudice have often concentrated

‘more andbetter personnel in schools attended by middle income, usually white

youngsters. In one inner city school a paralyzed teacher unable'to'speak

clearly vas allowed to spend almost & year--to teach reading no less. In

enother, a frankly psychotic teacher frightened the youngsters. Teachers
with personality problems are assigned to the "Siberia" of education--inner

city schools--with frightening regularity. This, of course, 18 precisely

| the place they should not be. Many children with minimal deficits and
} diffierudties in iﬁner city could compensate if they had experienced, well-
prepared teachers, administrators and support personnzl in sufficlient

g nunbers.
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Children unsble to receive adeguate help becowe more troublescmev e
behavior problems, parents are unhappy, teachers are é&isappointed aﬁd soue
schools, even after arn. input of specizal programs, remain little more than
places of cugtodial care. In such situations there is & high staif turn-
over; vith all the instability this involves. Parents withdraw or are un-
wented and can lend little support to education. Administrators are con-
stantly involved in day to day emergencies and unable to give young teachers
support in instructional areas or to develop schocl ﬁrograms vhich would inm-
prove the spirit, morale and éense oi purposc, order and stability which
oceur 80 regularly in middle income schools that it is taken for granted.
Yet it is the inmer clty schools with a disproportionate nuwber of children
with certain motivaticnal and developmental deficits which are more in
need of creating such conditions.

The stage »f program refinement which follows the stage of stability
often cannot occur in many inner citiy schools. Careful analysis of resdin~
skills and deficiencies of the individual child and specinl reading pro-

grams for individuels or groups with similar problems cannot take place.

The achievement test 1s often treated as an object deéigned to embarreass

the youngsters rather than e tool to be used to modify and adapt curriculum

and teaching methods to better meet the needs of the children. Indeed,

many if not most inmer city schools have little time or personnel to develop
in-service programs needed to focus in on the critical deficits and to
design aepproaches necessary to meet these needs.

Recently very dedicated and bright teachers have teen seexing inner

city school assignments. But many are young and inexperienced and have

limited understanding of the complexity of problems within the inner city




school or the difficulty many families in ﬁhe surrounding commnity ex-
perience. Too often there 1s a Teeling that previous teachers and aﬁmini—
strators have deliberately abused the cnildren and there is a need to rescue
them. Such teachers often clash with others who have "given up" or been’
overwhelmed by the syste%;and an atmosphere of chaos and controversy develops.
Too often there is an investment in innovative technigues which do not sllow
teachers to look at the child as an individuzl, where he is in his develop-
meng,and vhat i1s needed to compensate for deficits. Yet the involvement
of such teachers is & hopeful Eign. But if they are to be effective and
*to strengthen the inner city schocl, they should enéer a system which has
achieved a relatively high degree of stepility and is prepared to assist
them in becoming effectlve teachers in this setting. Without such support,

they are likely to fail, leave or "give up" and remain, making adjustments

vnich compromise their effectiveness.

To date, help for the inner city school has been an input of nev ideas,
People, prograns, atc. without systematiz attention to'the critical aspects
of basic school programs. Unlike the zocd football teams vhich, wvhen showing

signs of slipping, revert to fundamental patterns of blocking, tackling

end passing, schools have gone for the razzle-dazzle pléys. Cultural ea-~
richment, ethnic relevance, new techniques, fancy new bulldings and the like
have been the response to the crisis in inner ¢ity education. The pfincipal
of one inner city school recently counted twelve new program inputs in his
school within three years, all novw abandoned, none carefully evaluated,
with little apparent impact on the youngsters. Yeuv few things are more
cherished in education than innovetion.

One of the dangers of rapld lanovation is apparent in the comment of

& teacher involved in a special program. She seid, "The children appeared
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bright enough but ‘they' just didn't learn or certainly it wasn't reflected
on their achievement tests." Some will acknowledge that the achieverient
tests are often "not velid" for imner city youngsters. But when a progran

innovation fails it 1s often suggested that it is either the fault of the

 youngsters or irrelevent measures of success or fallure were used. Rarely

does an innovetor question the asppropriateness of the innovation for the
system into which it wes introduced.

The twelve new programs mentioned were introduced into & school in
vhich the admiﬁistration rarely had a chance to respond to anything but
behavioral emergencles. Contlinuity of program plenning and development was
hardly possible from day to day, not to even consider months and years; The
coordination of special. program work with the classpoom teacher waes not
possible., Cultural enrichment when wmany of the children involved did not
know how to attack or souwnd oub e word was of guestionable value. The
participation of children in interesting, stimulating and exciting activi-
ties~~d;fferent.in kind than those they received at home but similar in
impact--was fun but did little to help the youngsters learun to geﬁ along
+ith each other and respect the fighﬁs of others. (These are nceessary

“lessons *o learn in order to go the long haql in education and life.)

Often people participating in the program'did not appreciate the important
socializing function they needed to perform while working with children, some
of whom would not receive guidance and direction slong these lines at home
or from other adults.

Instructionél technology introduced into a scﬁool or system operating

"survival level" can be another vurden for aduministration and teaching

at &
personnel. Increasing the vocabulary of a child through instructional

equipment will usually be of limited value in a chzotic system not capable




_of producing or sustaining a learning environment. en in schools opera-
ting at a relatively steble level, available instructional equipment'willJ,
nof be used or fully exploited without sufficient preparstion of teechers.
In one Scuthern city, expensive television equipment has not zotten beyond
the school warehouse because of staff unfamiliarity and lack of knowledge
relative tc the educationsal possibllitles of the equipnent. The use of
such equipment was "somebody's good idea," an innovation, but that is as
far as it got. Careful planning, preparation and integration of the
equipment into & well thought out school program did not teke piace.

Obviouslx)improving the education of the inner citvy school 1S no
quick and easy task. There is no negical person, technlque or technical
devolopmant which will bring the potential of the inner city youngster to
fruition. Yet technology can fecilitate the stabilmza icn of & school or
school system, improve starf effectiveness and facilitate the training as-
pect of the educatlonel process wﬁen properly introduced and utilized in o
school district or system. These are‘ihterlocking con§iderations and like
"old fashion" love and marriggé, you can't have cne without the other.

The use of technologicel equipment for instructional purposes in the inner
cify school is much more likely to be of value after i1t has been adequately

 utilized to prepare teachers to work in the school setting and after it hes
been fully exploited to facilitaete administretive functions.

Preparing the young teacher to work effectively in inner city schools
could be en important and efficient use of inatructional equipment. Like
the young medical. studenv, the future teacher often does not see the future
consumer of nis services until very la.> in his treining. It is true that

‘both have little to offer prior to that time but they certainly have a lot

[}




to learn. Yet exposure ﬁo the classroor at an early stage bf development
is even more impractical on a large scale for future teachers than contaégﬁl
‘with patients‘is et an carly stage of development for future doc.ors. But
it is rost important that the theorj-pr&ctice gap be diminished. It is this
gap which necessitates a "baptism by fire" which many young teachers do not
’survive. One way to do this would be through the use of closed circuit
television observation of sucéessful and unsuccessfui teaching techmniques.
,Other instructors observing with the students’Couii help the students learn
to observe as well &s interpref the activities in the obéerved classroomn.

One of the very important needs in teacher eduéation is to nelp young
students, 18-22 years of age, often struggling with their own negativef
feelings'about auﬁhofity, separate their own needs in this regerd from those
of their future charges--young children. AIhdeed a cbnfusion betﬁeen certain
admirable‘social values and developmental needs of children is & huge pit-
fall for many teachers. "Freedom and justice for all" is a highly desirable
state to achieve for mature‘people who have developed personal controls, &
sense of responsibility and respect.for.the'rights‘of others. To not set
limits for s youngster doing what all normal youngsters do--test a given
social setting for the range of permitted behavior--is to invite chaos.
Chaos in the firét few weeks of school often leads’té pu@il control of the
_classroom from which many teachers can never recover.

Permissiveness is not freedom. Childreh are free to explore and inves-
tigate, invest in ideas and ac@ivity when Their sociel system is relatively
stable and they are free;—by virtue of a clear set of just and reasanable

| external expectations--from the effect of their owm agaressive ilmpulses

and those of others around them. Yet young teachers coften mistake &




sult of more informaiion about & fascinating idea. Dangerously impu}aife”

“troublesome interaction can better be demonstraued through the observation
. of & reel or simulated classroom situation than by & discussion of theory.

| Disgussion coqld be afound the concrete issues based on the actual dﬁser-

develop self- appralgal and eppralsal of the effect of certain techniques.

youngster moving from one'object‘to aﬁother as & curlous schblar in pur-
youngsters are too often viewed as "besutifully spontaneous.” Excessively
hosgtile and sclf-destructive youngsters--hiding behind raclial or class pre-
Judice or a var;ety of other defensive tactics--are too often viewed as
eppropriately rebellious. When two block youngsters refused to attend the
Social Issues class conducted by a white teachex because "only & black teacher
could understand, " the veacher sgreed. She falled to consider the facé

thet the youngsters vere not gttending other classcs and as it turned out,

did not attend the Sociel Issues class conducted by & black teacher.

There iz 1ittle reason that case studies~~educational not clinical--
could not be used to help future teachers understand the meaning and manl-
festations of child behavior. Methods and ways to deal with such problems
could be demonstrated by master teachers and behavioral sclentists through
the uée of film, f11m strips and television. This would be particﬁlarly
helpful in a*eas where child behavior consultation is nct available. The

demon: tration of the application of such techniques rather then simple theo-

retical discussigns is critics]l in that the distortion and mlsapplication of

behavioral theory can be more harmful than good. The complexity of &

vation.

A third ma or need in the preparation of young teachers is to help

Education like other discipllnes in which dynamlc process variaoles--en—

vironment, relationshlps, etc.--cannot be easily controlled and measured
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suffers from “"advocacy training. The latest and successful nethod being '
used jn Ceylon which catches the eye of the visliting profesaor from the
United States can become the answer" for the needs of children in Herlem |
without critical evaluation. When the professcr is popular, powerful and
prolific in his publicetnons, 1t 1o ruch more likely that "the method" will
cetch on and will be utilized without asking critical questlons.

Eve”y student should be trained to ask, "But will it work with some;
. a1l or eny of my students? WLll it work in a given community? Is it vhet
the parents vant for thﬂir children? Is it what the children necd to cope
in their present snd future environmentst" A commitment to & given epproach
mekes for teacher security bub if it does ﬁot meet the needs of a giveh
child at a given'time, use of the appraach 15 & disservice...indeed poor
teaching. Master teachers and skilled educationsal diagnosticians--rarely
available in isolated or low income areas--could help teachers learn to
develop the gkil;&,to pick up learning problens and to test the effect and
appropriateness of a given'approach or technigue. Such & development would
permit teachers to become independent and flexible baséd on & pupil-centered
guide rather then the rigidity of reéponse fostered by dependence on "an
expert and his notions.”" At a glven time, wiﬁh a given situation, & glven
sChool, e given child and community, there can onl& be one expert--~the |
teacher'on the scene. If'thét teacher is nct en indepeﬁdent dperator,
capable 6f diagnosing the deficits and needs of & child or group of particu-
1ar children end developing & progrém Or technique to meet those needs, the.
chiidren will pay the pfiée. Through film, television, etc., it is possible

to demonstrate the weakness of & method-centered rather than a pupil-cen-'

tered approach. This is particularly imnortant wvhere schools c¢f education

-]

13

T ey




are dominated by instructors belonging to & certain school of thouvght.
The individual school or school system can beneflt from technological
g1ds in peny waye. Schools have nov become exceedingly complex social

systemns. Children and adults are together. Teaching staff of varied back-

grounds and expefiences mst interact with socisl service personnel snd
other helping professionals, Honuprofessioﬁal personnel--sides, community
workcrsélcustodians, clericel workers, often food service vorkers, etc.--are
" all supposed to work as & team with the professionals. Parents, volunteérs,
visiting teachers, helping teachers and others are in and out of the school.
' The poteatial fof inter-actional difficulties to cccur in this complex
mix is high. When the mothematics specislist remains st odds with a
' elassroom teacher, the children are cheated.

Someone mnét supervise the safety patrol program; student government,

e

physical fitness, the special program in the creative arts, the longuege
“club, the choral club and the like. When sister service agencles nwed in-

formation on children and femilies, they send their questicnaires through

the school. When the locel university students vant tc do research, they
call on the schools. The teacher aiée program must be supervised and the
gqbd school maintsins close relationships with parenté and provides currl-
culum support for teachers. All of‘these‘programs must be coordinated
| through the principal. Yet the principal is often asked to collec# the milk

money, sign for bus rengals,‘lock the movie projector only in his office
and fill out numerous reports.

The chewing gum company &cCross tdwn hae & welluﬁaid axecﬁtive with &
degree 1n business sdministration and a year of in-service training under

‘supervision before he 1is gi&en leas respdnsibility than mpst school principals




|

i are asked to assume. Many school principals are ex;teachers Qith no back-

} ground in admihistration. Many do not understend the importence of adminffﬁ

; stration in facilitating education. Some wish to geﬁ swey from the class-

E room and do not appreéiame the importence of providing instructional
support. Those who arc Coﬂpﬁt@nt and capable of providing adminlstrative
and instructionsl leadership eare often overwhelmed by the sheer volume
of demsnds. Only & small percentage of schools end school systems are upili-
zing the dats processing.equipment which facilitetes the work of busineés
end industry. f | |

The presence of three nev apartment bui;dings and & roed project in
an adjacent school district should not find & school unpfepared for the-
150 extra children 1t is forced to take. There is little reason that the

" 3rd grade teachef who works well with withdfawh childien but poorly with

' impulsive children should have four children with impulse control problems

v

in her class while the 3rd grade teacher across the hall has no children
with serious’impulse control difficulties. 'Significant health and. perfor-

mance problems discovered in one grade should not be lost to the child's

teacher the following year because of an avalanche of tima-consuming record
keeping. Achievement and 1earning diagnostic tests should not be neaning~
less ritual, with the results néver-being availeble to the teacher. Yet
"“;;all of these conditions exist from time to time end at one time in some
| inner city schools. These conditions result in confus%on,_disrﬁption,

a lack of continuity, frustration and resullt finallybih pupil underachieve-

ment.

; Date. processing equipment could facilitate planning of 8ll kinds and
gt all levels within a school or school systemn. Profiles of & given

cormunity, school, staff and children could be maintained and utilized to

n




develop all aspects of the school program. Cpst enalysis could be developgd.
Material selection could be related to student needs. Material acquiéition
would require less time. All of thece ections would free the administrator
from time-consuming detail and permit this time to be spent in support of
_classroon ingtruction.

There 1s well-founded belief that schoéls should be managed by people
with clessroon experience rather than professional administretors. Whether
‘this is necessary or not is as open to debate as the question‘of whether

the chief hospital administrator needs to be & physician. The likelihood

* 18 even greater in educetion thal g former teacher will serve as principal.
This being the case, "packaged" instruction in administration--particularly
vhere formal training ig dlfficult to come byu~would,be'of help. Films,
tape, ete. would be useful in this regard.

Every measure vhich facilitaﬁes smooth administrative proceduré and

reduces the time needed for 1it, permits more focus on the students. But

nost lmportant there are direct uses of instructional technology which can
be of value to children. Childien learn through their various sensory
modalities--sight; sound, touch, ¢ina, Lecture largely utilizes only one
modality and ?eading snother. Culildren who learn best by héaring may'not
be stimulated by visual instruction and vice versa. Technological aldes

can easily combine one or all of the sensory modalities.

| o Several educaﬁors and social sc@entisté have pointéd up the fact thet

’ many inner ‘city youngsters speak en Inglish dialect. There is also sbme
evidence that some do not hear all of the language of the teacher who is

l spesking with different voice inflecﬁions, intonations, phrasing, etc.

| Some "tune out" or remain cénfused. Yet it 1s important for the child to

1 - feel. that the language of his home and neilghborhood is not "wrong" or less

RE]




good but different. Recorded instruction heard through individual head

séts would permit children to hear the different language of the schéol
under bettex conditions and without the risk of jmplying that the dialect
VEE Wrong. | |

A nwiber of educators and social scientists have indicated that self
recording end play back has been of velue in "opening up" ebused and sus-

plcious youngsters who are turning off the clagsroom fare. Such equlpment

. enables the child to view himself as en agent of action; to hear his own

volce and his own lenguege as it is. One cautlon here is that classroom
teachers who "open children up" end receive emotionally powerful responses
should be trained to deal with the content. Otherwise £he child becomes de-
fensive again or feels tricked or violated.

Instructionel technology probably has the most £o offer inner city
school progrems in the area of basic skill development. The eamount of drill
tive needed here cen be sharply reduced. This is important vhere & dispro-
portionate number of youngsters have skill deficits; On the other side'
of the.épectrum, new technologlcal &ids offer children'the opportunity to
work out their own programs and procéed at thelr own rate of speed.

Educetors heave pointed‘up seversl major problems children from diffi-

cult backgrounds often present; Time-gpace orientétion, synthesls of ordering

of stimuli and/or focus on critical stimuli are some of the more irportant

ones. Without these skills children may have trouble finding & point on &
nap, conéeptualizing or understanding the point of & play or story, etc.
Technological aids, parficularly in the early grades, can be useful in
developing these skills.

| But edﬁcation is more than learning skills necessary to get a Jjob.

Education should fecilitete the total social, psychological and intellectual

-14.




development of an individual. No machine or device is capaﬁle of doing this.
Only & human sgent able to stimulate curiosity, and a spirit of inquiry,lk#
evoke feeling and emotion , provide guides and help the youngster examine
himself in relationship to people and things outside himself cen be a totsal
educator.

The cultural enriChment pfograms so widely used 1n inner city schools
cften faills to recognize the critical role of the’teacher in making the.

experience relevant. A dzy &t the theater may mean little to some young-

sters unlesgs it can be mode relevent. Indeed the same is8 true of readers.

Dick end Jene and thelr visits to grendmother's farm have been widely cestl-
gated as injurious %o the self-image of the inner city child end as irrele-
vant and oubtside thelr experience bank. There is some truth in these clsimg--
elthough probsbly more black children spend thelr suwmers "in the country”
than middle income blackor vhites. But mesny children, black and white, are
eble to get interested in ideas, conditions and things outslide thelr own
experlence. ﬁhether new experiences sre relevant or n?t probably depends

on whether the teacher has promoted a spirit of inquiry and is aware of the

need and has the ability to help chiidren integrate a new experience ~ Lo
“their past experiences. One inner city teacher noted thet his pupilé "echecked out"
on a story about escalators because they had never seen them before, But
when he asked them to imagine the stairs to the playground slide moving
to the next floor, they checked back in with great 1ntereét, evidenced by ay
flood of questions after the explanation.
Even then it was not.the teacher's diagnostic sbility alone that saved
the day. This was a teacher whe had & positive relationship wilth his class.
His relatedness, concern, interest--ell demonstrated over time--were factors’

which helped the youngsters tune in. :His pupils identified with him and
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accepted his interest--teaching and learning--as sonmething worthwhile.

L
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This of course,is of vital importence where parents have not transmittedk
this. message, |

The point here is thet the wachine cannot and should not replace
the tea&her. In fact, if the teacher does not embrace the mschine, it
can be tuned out. Technology obviously h&s'a place in the inner city
school; therefore, it should be introduced carefully, with much planning;
and with demonstrations of potential and limits.

Where regional or city-wide closed circuit television prozrams are
utilized, another considerstion must be nade. Master teachers or specialists
nay be threatening to a classroom teacher or may be ouﬁ of touch witr class-
room problems peculiar to & glven school setting. Without contact and a
chance for exchange and clarification, the helpers méy be rejected. Semi-
nars and visits Eetween the experts and the cléssroom teacher could pre-

g . vent the development of o barrier.
Most imﬁbrtant, technological instruction should'be planned in con-
Junction with parehts and school steff where'possiblee The objectives and

goals of & glven school program should be taken into consideration. The

most urgent and imporiant areas of concern should be identified and glven
highest priority. Té give equal emphasis to social studies and reading
when 60% of the children are two years behind in resding is wasteful. Joint
planning gives a local school staff an investment in a particular approach
~or technological aid. This will help tegchers malntain enthusiasm and

interest which 1s important in motivating pupils.

' Finally)develqpers of instructionsl technolegy should think ebout

the possibilities of helping teachers be more effective human belngs. 1In




all professions in which:personal qualities are an integral é&rt of the
"tools of the profession”, it is iwportant £hat’attempts be made to
favorably modify troublesome cheracteristics. Psychotherapists, teachers,
osctors, social vorkers, etc. can motivate or fail to motivate their con-
sumer, in part on the basis of personal style, relatedness capaclity, etc.
It has been argued that where such qualitieé are lmportent, the best

professionals are made in heaven and not in college. But this is an

overstatement.

‘Many people simply have speech and voice problems which cen be modl-
fied. Others simply fail to utilize thelr hands and body eflfectively.
Some are unsvare of thelr difficulty with closeness and physical contact--
a very resl problem with very young childfen. Some have trouble ac-
quiring interest and attention. Often these problemé are functions of
deep-seated personsl problems but do not come to & teacher's awareness.
A young teacher "inching" eway from & child crowding her for closeness
was surprised'when an observerlnoted the reaction. She was able to correct
her respbnse in & very natural manner once she was aware of the pyoblem.
Technological equipmenté-tape recorders, television, etc.--could be used
at the college. level and in in-éervice tréining and evaluation programs
in schools. | |

It can not be argued that instruzticnal technology must wait until
teacher education is adeguate and administrative operationé are functloning
well. - Certainly-there. can be-benefits for some. The point being stressed
is the wide range of possibilities for technological aids in the school
end their direct relaticnship to pupil learning. The caution being stressed

j,s that technolozy 1s not a cure-all, particularly when intrgduced Iinto a
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mal-functioning social system., It can be, with adequate proparation,

an important part of bringing quality education to inner city schools.




